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Introduction

Why is there such a | arge gap between the rul es about speech that
we teach in the classroom and the everyday speech that |earners
have to handl e when they first arrive in an Engli sh-speaking
environnment? | have made a career out of naking presentations and
writing papers which take a rul e about speech (question

i ntonation, stress-timng, etc.; cf. reference list)and
denmonstrating that, in everyday speech, the rule "ain't
necessarily so'. | have done this for so long with a sufficient
nunber of topics that | have begun to wonder why there are so many
rules that 'ain't necessarily so'. As a consequence this is not
going to be another '"it-ain't-necessarily-so' paper: | want to
burrow deeper, to propose an explanation for why there are so many
di screpanci es between everyday speech and the rules we teach.

RATES

Everyday speech is characterised by rough and tunble: speed,
accent, noisy environnment, colloquialisnms, slang, uncontrolled
vocabul ary, and the rapid to-and-fro of conversational

i nteraction. Henceforth | amgoing to refer to this Rough And
Tunbl e of Everyday Speech as RATES. | shall explain TAR bel ow.

Observing and generalising

Teachers cannot prepare learners for all eventualities, so it is
i mportant that that they (learners) are taught strategies to |earn
fromthe | anguage they encounter, to be able to notice what's
going on, to observe patterns, make generalisations and
operationalise in their own | anguage use what they have noticed
and observed. These learning strategies will help them handl e
(both in speaking and listening) the RATES in which they are
required to work, study, and socially flourish. By 'strategies' |
don't nean such things as 'guessing fromcontext' or 'predicting',
t hough these are inportant skills, | nean having strategies for
observing and |l earning fromthe acoustic blur of RATES.

My contention is that our textbook rul es about speech are
obstacles to effective observation and | earni ng.

Textbook rules

One feature of many of the rules is that they have a scientific
status: they are hypotheses - ideas that are sufficiently clearly
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expressed so they can be tested by evidence of RATES. Here is a
sanpl e of clearly expressed hypot heses:

.yes/ no questions have rising intonation
-wh- questions have falling intonation
«English is stress-tined

‘French is syllable-tined

‘hi gh-falling intonation mean 'surprise'
-a fall-rise tone neans 'I'mnot certain’

The evidence of RATES is very nuch against these rules (for
questions, cf. - Cauldwell & Hew ngs, 1996; Cheng, 2004; for
timng, cf. Cauldwell, 2001; for enotion/attitude cf. Caul dwell,
2000; Stibbard, 2001). In fact | would go so far as to say that in
RATES, none of the above hypotheses is true. |If you accept ny
view, then you have to accept also that the rules, the hypotheses,
have a different scientific status: they are refuted hypotheses.

Speech scientists and speech priests

If scientists find that their hypotheses are refuted they begin
again with a new hypothesis. But ELT does not have nmany speech
scientists, we tend to be speech priests — continuing to believe in
the rules as if they were articles of faith, in defiance of the
evidence. | include nyself in this. Being closely associated with
the work of David Brazil, | tend to interpret RATES in terns of
Di scourse Intonation. But the nore evidence | encounter, the |ess
confidence | have about the rules | once | earned.

To help learners survive and flourish in RATES, we need to abandon
these rules, and learn to | ook afresh at the speech | earnersw have

to handl e. But we don’t, for two reasons.

Reason 1: Rule dependence

First, ELT, |ike nost of education, is dependent on rules. It is
part of the professional expertise of teachers to have a deep
know edge of rules and exceptions. The view seens to be that

w t hout rules, there can be no teaching. Additionally it is part
of classroom conpetence to be able to teach | earners to use these
rules in tests and exam nations. But the problemw th the evidence
of RATES is that it points to a world where no rules hold sway,
where all rules are broken.

Addi tionally, the evidence underm nes fundanental assunptions that
lie behind the fornulation of the original rules. Assunptions such
as:

‘there nmust be rules of the form pattern 'x' gives neaning 'y’
J anguages are tinmed



4 here are causal |inks between intonation and attitude'

The rules don't deal with the reality of human interaction. But,
bei ng rul e-dependent, we ELT professionals fear broadening our
expertise to enconpass a RATES that either has no rules, or has
rules that are so conplex that they cannot be taught. Because of
this fear, we opt for denial, and ignore the evidence of RATES.
"Human ki nd cannot bear very nuch reality' wote the poet TS Eliot

— and as human beings we opt for the confortable discredited
fictions over the reality of RATES.

The problemwith this is that many of our |earners, and
particularly those who want to flourish in RATES, have to learn to

handl e this reality. 1’1l cone back to how we mght do this |ater.

Reason 2: TAR

The second reason for the survival of these rules can be found in
a paper by by Richard Dawki ns, the Charles Sinonyi Chair in the
Publ i ¢ Understandi ng of Science at the University of Oxford
(Dawki ns, 1996). He identifies three bad reasons for believing
anything — Tradition, Authority, and Revel ation (henceforth TAR).

He wites that 'Tradition neans beliefs ... from books handed down
t hrough the centuries' (p. 19) 'Authority ... nmeans believing it
because you are told to believe it by sonebody inportant.' (p.

20). Revelation is described as a process of an individual's
private thinking about a topic until he/she beconmes nore and nore
sure about the truth. The exanples in his paper concern religion -
I can imgine his paper being deeply offensive to at | east two
maj or world religions. But, at the risk of being offensive nyself,
let me translate themin terns of our field. Tradition, is
"because it has been in the textbooks for as | ong as we can
remenber’'; Authority is 'Because Professor X said so'; and

Revel ation is native-speaker introspection. Qur field is dom nated
by the rules of TAR we are too respectful of, in fact we are

mred in, the rules of TAR The evidence of RATES — too scary —is
deni ed.

This is why | believe there is a gap between cl assroom work, and
the RATES of real-life. This is why, | believe many | earners | eave
our classroons well-schooled in rules, but unable to handl e RATES
as well as they would |like, and as well as their hard-work
deserves.

Future action

So what should we do? In the nmediumand long term we ELT

prof essi onal s (phonol ogi sts, teacher-trainers, teachers) need to
| ook at real speech, describe it inits own terns(e.g. in ways
outlined by Brazil 1995; and Shockey, 2003) - not pretending that
it is a deviant substandard formof witing. Then derive a
description, a phonology for listening, that is pedagogically



vi abl e. By pedagogically viable, | nean one that hel ps |earners
beconme effective handl ers of RATES nore quickly. Wat | believe we
will find is that RATES has patterns, but these patterns do not
have any causal relationship with meanings or functions of any

ki nd. The rel ationship between the patterns and neaning i s one of
CO-occurrence, not causation.

Immediate action

Many theoretical papers identify problenms and call for solutions
but don't offer any solutions. But | do have a solution to propose,

and, at the risk of being accused of blow ng ny own trunpet, |
shall do so.

Stream ng Speech: Listening and Pronunciation for Advanced
Learners of English(Caul dwell, 2002; 2003) provides access to
twenty-three m nutes of unscripted recordi ngs of biographical
nonol ogue, conversation, anecdote, and |lecture. It is an

el ectronic publication which allows |learners to interact with
unscri pted recordings and their transcriptions. They see the
transcripion on screen, they click onit, and hear it as it was
originally spoken. The presentation of the transcript uses the
conventions of Discourse Intonation (Brazil, 1997). This has the
advant age of highlighting the variability of RATES - the varying
speeds, the crushing of the soundshapes of words. Despite the
adherence to Discourse Intonation, Stream ng Speech is fTule-light’
— it does not present rul es about how speech ought to be — it
presents evidence of expert speaker performances, with only
occasional reference to rules, and then only to debunk them

Lian (2004) in a review of Stream ng Speech wites that

... it offers the following statement/question: "This is what you've got, how do we deal with it?"
... the approach here is to provide learners with the tools which will enable them to develop
internal mechanisms for making ordinary, everyday, language comprehensible. These
mechanisms can be generalised beyond specific texts and should help learners to become self-
managing in due course.

G ving learners direct encounters with RATES with a program such
as Stream ng Speech gives them a better chance of being able to
handl e RATES on arrival in an English-speaking environnment. There
is an additional advantage that is perhaps enbarrassing for us as
teachers to consider. They can | earn independently about the
reality of RATES, w thout having their learning mred in the rules
of TAR, wi thout having rul e-governed interventions of ELT
obstructing their way.



References.
Brazil, D. (1995). A Grammar of speech. Oxford: Oxford University Press.

Brazil, D. (1997). The Communicative value of intonation in English. [2nd Edition]. Cambridge: Cambridge
University Press.

Cauldwell, R.T. (1996). Direct encounters with fast speech on CD Audio to teach listening. System, 24/4,
521-528

Cauldwell, R.T. (2000). Grasping the nettle: The importance of perception work in listening comprehension.
[Paper published at p:/7Www.developingteachers.com/articles_tchtraining/perceptionl_richard.

Cauldwell, R.T. (2000). Where did the anger go? The Role of context in interpreting emotion in speech.
Proceedings of the ISCA Workship on Speech and Emotion — A Conceptual framework for research.
published at pttp:/7www.qub.ac.uk/en/isca/proceedings/pdrs/cauldwell. pdi]

Cauldwell, R.T. (2001). The Functional irrhythmicality of spontaneous speech: A discourse view of speech
rhythms. [Paper published at[ATIp:77WwWW.SOIKI-[VU.Ti/apples/]

Cauldwell, R.T. (2002). Phonology for listening: Relishing the messy. [Paper published at
http://www.speechinaction.com]

Cauldwell, R.T. (2002). Streaming speech: Advanced listening and pronunciation for learners of English.
speechinaction. [Sample unit on web at [hitp://www.fabZ4.net/examples/streamingspeech.him.]

Cauldwell, R.T. (2003). Streaming speech: Advanced listening and pronunciation for learners of English.
Student’s Book. Birmingham: speechinaction.

Cauldwell, R.T. (2004). Review of: Shockey, L. (2003) Sound patterns of spoken English. Journal of the
International Phonetics Association, 34(1), 101-104.

Cauldwell, R.T. & Hewing, M.J. (1996). Discourse intonation and listening. Speak Out! Newsletter of the
IATEFL Pronunciation Special Interest Group, No 18, Summer 1996, 49-56. (ISSN 1026-4345)

Cauldwell, R.T. & Hewings, M.J. (1996). Intonation rules in ELT Textbooks. ELTJ, 50/4, 327-334.

Cheng, W. (2004).// HOW'S your work toDAY //: The discourse intonation of questions in context. Paper
presented at the 2nd IVACS International Conference, Analyzing Discourse in Context. The Graduate
School of Education, Queen's University, Belfast, Northern Ireland, 25-26 June 2004.

Dawkins, R. (1996). Good and bad reasons for believing. In Brockman, J. & Matson, K. [Eds.] How things
are: A science toolkit for the mind [pp. 17-26]. London: Orion Books.

Goh, C. (1997). Metacognitive awareness and second language listeners. ELT Journal, 51/4, 361-369

Lian, A. (2004). [Review of Cauldwell, R. 2002, 2003] Language Learning & Technology, 8/2, 23-32,
http://llt.msu.edu/vol8num?2/review?2/default.html

Stibbard, R. (2001). Vocal expression of emotions in non-laboratory speech: An investigation of the
Reading/Leeds Emotion in Speech Project annotation data.[Doctoral thesis]. Reading University.

Shockey, L. (2003) Sound patterns of spoken English. Oxford: Blackwell


http://www.developingteachers.com/articles_tchtraining/perception1_richard.htm
http://www.qub.ac.uk/en/isca/proceedings/pdfs/cauldwell.pdf
http://www.solki.jyu.fi/apples/
http://www.fab24.net/examples/streamingspeech.htm
http://llt.msu.edu/vol8num2/review2/default.html

	developingteachers.com
	Richard's listening perception article 1

	msu.edu
	LLT Vol8Num2: REVIEW OF STREAMING SPEECH




